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ABSTRACT. The era of artificial intelligence (AI) presents challenges as well as opportunities for the 
development of 21st century student literacy. ChatGPT as a form of generative AI 
used as a digital literacy medium that is able to facilitate access to information, expand 
insights, and foster a reading culture. This article aims to analyze reading habituation 
strategies by utilizing ChatGPT optimally and identify opportunities 
the context of academic literacy. The research method used is qualitative descriptive with 
a case study approach through interviews with students and lecturers. The results of the 
discussion show that ChatGPT can function as a liter
entrance to understanding initial concepts before students deepen with credible academic 
reading. However, there are risks such as dependence, low information verification, and 
reduced critical thinking skills when used pa
ChatGPT must be directed at critical, evaluative, and creative reading habits so that 
students are able to develop digital literacy competencies in a balanced manner. In 
conclusion, reading habituation by utilizing C
strategy to form a literacy generation that is productive, adaptive, and ready to face the 
challenges of the 21st century.
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INTRODUCTION 

Reading is the main foundation in the formation of a person's character, thinking skills, and 
literacy skills. In the world of education, reading habits have a central role in supporting a 
meaningful and sustainable learning process. Reading activities not
obtaining information, but also as a process of internalizing values, sharpening analytical power, 
and developing critical reasoning (Putri & Siahaan, 2022). Reading helps a person form his or her 
intellectual identity and becomes an important part of the lifelong learning process. With the 
habit of reading, it must be instilled from an early age, both in the family, school, and community. 
Then in the context of modern education, reading habits are an important indicator in asse
the quality of learning carried out, the higher the reading culture of an individual or society, the 
greater the opportunity to face the challenges of the times 

The fast-paced and instant digital era is currently one of the causes of problems with 
reading interest, especially among the younger generation, which has decreased significantly. 
Information that is widespread on the internet is more consumed in the form of short visuals, 
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The era of artificial intelligence (AI) presents challenges as well as opportunities for the 
development of 21st century student literacy. ChatGPT as a form of generative AI 
used as a digital literacy medium that is able to facilitate access to information, expand 
insights, and foster a reading culture. This article aims to analyze reading habituation 
strategies by utilizing ChatGPT optimally and identify opportunities and risks that arise in 
the context of academic literacy. The research method used is qualitative descriptive with 
a case study approach through interviews with students and lecturers. The results of the 
discussion show that ChatGPT can function as a literacy facilitator, especially as an 
entrance to understanding initial concepts before students deepen with credible academic 
reading. However, there are risks such as dependence, low information verification, and 
reduced critical thinking skills when used passively. Therefore, the optimization of 
ChatGPT must be directed at critical, evaluative, and creative reading habits so that 
students are able to develop digital literacy competencies in a balanced manner. In 
conclusion, reading habituation by utilizing ChatGPT in the AI era can be an effective 
strategy to form a literacy generation that is productive, adaptive, and ready to face the 
challenges of the 21st century.  
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literacy skills. In the world of education, reading habits have a central role in supporting a 
meaningful and sustainable learning process. Reading activities not only function as a means of 
obtaining information, but also as a process of internalizing values, sharpening analytical power, 
and developing critical reasoning (Putri & Siahaan, 2022). Reading helps a person form his or her 

mes an important part of the lifelong learning process. With the 
habit of reading, it must be instilled from an early age, both in the family, school, and community. 
Then in the context of modern education, reading habits are an important indicator in asse
the quality of learning carried out, the higher the reading culture of an individual or society, the 
greater the opportunity to face the challenges of the times (Kuijpers and Douglas 2020)
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The era of artificial intelligence (AI) presents challenges as well as opportunities for the 
development of 21st century student literacy. ChatGPT as a form of generative AI can be 
used as a digital literacy medium that is able to facilitate access to information, expand 
insights, and foster a reading culture. This article aims to analyze reading habituation 
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such as short videos, infographics, and instant summaries, rather than through whole, in-depth 
reading. This tendency creates a culture of “scrolling” without deep information processing. This 
phenomenon is known as “reading avoidance behavior”, which is the tendency to avoid long 
reading because they are used to instant access to information. As a result, the ability to read in 
depth, discourse analysis, and reading endurance has become weaker, in fact, reading texts that 
could previously be enjoyed slowly, are now considered boring and impractical, even though 
complete and reflective reading is the core of the development of critical thinking (Kuijpers et al., 
2020). 

One of the main challenges in reading habituation in the digital era is to re-cultivate a 
sustainable and contextual reading culture, reading culture is not only about the technical ability 
to understand words and sentences, but also the skills to dive, interpret, and connect reading with 
social and personal reality. In the midst of exposure to digital information flows, readers are 
required to be able to sort out and understand the meaning contained in the text (Parijkova, 
2019). This is where artificial intelligence technology, such as ChatGPT, can be seen as both an 
opportunity and a challenge in the literacy process. The emergence of AI must be seen critically 
and strategically so that it can be used productively, not instead of reinforcing instant habits, in 
this context, ChatGPT can be a bridge between readers and texts through interactive dialogue 
that sharpens reasoning (Karaali, 2023). 

ChatGPT as a generative AI product based on the Large Language Model (LLM) provides 
extraordinary capabilities in answering questions, explaining concepts, and compiling text that 
resembles human writing, this model is trained with very large language data so that it is able to 
understand user requests and respond with coherent and relevant language. This tool is now 
starting to be used in various fields, including in the world of education to support teaching and 
learning activities and knowledge exploration. With these features, ChatGPT can be an effective 
learning tool, especially for students who need additional explanations. However, its effectiveness 
depends largely on how it is used by students and teachers. Without proper control and direction, 
this interaction with AI can become passive and not stimulate active learning (Hariri, 2023). 

Research Amien & Kusumawati, (2024) with the title The Utilization of ChatGPT in Language 
Learning and Literacy, in its research reveals that through a literature study, this article concludes 
that ChatGPT can improve students' reading, writing, and critical thinking skills. The advantages 
include personalized, responsive, and flexible interactions. However, challenges such as the 
limitations of the cultural context and the need for verification still need to be considered (Amien 
& Kusumawati, 2024). Then in the research of Umi Rachmawati, et al,. (2025) with The 
TechnologyEnhanced Teaching Reading of English in Junior High School Level: Teachers' Perspectives, the 
researcher noted that, based on a case study in junior high school, this study found that the 
integration of digital technology including AI adapts reading learning to students' multimodal 
style, as well as demands a more contextual and strategic approach in the use of AI in the 
classroom (Rachmawati, et al., 2025). And also in the research of Hasanah & Degeng (2025 with 
the title Rethinking AI literacy: How high school students navigate ChatGPT in English language learning, in 
his research revealed that students with high AI literacy are able to utilize ChatGPT for deep 
learning. In contrast, students with low AI literacy tend to use it passively and only for basic tasks 
(Hasanah and Degeng 2025). 

Reading habits in the 21st century in the context of learning, students are getting used to 
using ChatGPT to answer assignments, understand material, or search for quick references, this 
interaction provides a practical, efficient, and extensive learning experience in terms of access to 
information sources. However, this habit also carries risks if it is not accompanied by critical 
reflection and a deep rereading process. Although technology has accelerated access to 
information, not all students are able to process and understand the content in its entirety, many 
simply copy the answers without paying attention to the structure of the argument or the 
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accuracy of the content produced. This shows that literacy skills do not automatically increase 
just because of technology.  

Facts in the field show that most students in the 21st century tend to copy the results of 
ChatGPT without rereading, understanding the context, or criticizing the content provided, this 
phenomenon causes anxiety in the world of education because it can dull the thinking and 
reading ability of students in this 21st century era. Literacy, in this context, is not just reading 
texts, but reading reflectively, critically, and transformatively. Healthy literacy education requires 
active involvement between the reader and the text, if students are only passive recipients of the 
answers provided by AI, then the learning process becomes superficial, especially when students 
are not invited to analyze, evaluate, and rewrite with personal understanding.  

This phenomenon is a particular concern in the world of education, especially in an effort 
to improve literacy in the modern era, various reports show that students' reading comprehension 
skills are still at the middle to lower level in several developing countries, including Indonesia. In 
fact, the results of ChatGPT can actually be used as active learning materials, reflective reading 
sources, and spark analytical discussions. Digital literacy should not only be about accessing 
information, but also about processing, understanding, and synthesizing this information 
responsibly. 

This study shows that the guided use of ChatGPT can improve students' reading 
comprehension skills. The senior in student affairs who facilitated his junior interaction with 
ChatGPT to analyze text and compile summaries, successfully cultivated an interest in reading 
and critical thinking skills. However, the researcher emphasized the importance of senior 
mentoring so that juniors not only copy, but also understand the content of the text. The study 
found that junior students' reading motivation tended to increase if they were given access to AI 
technology such as ChatGPT, which is able to simplify text and provide quick explanations. 
However, literacy improvement only occurs if junior students are directed to analyze the results 
of AI, rather than passively using it. In the context of learning reading habits in the 21st century, 
ChatGPT has proven to be effective as an exploratory tool for students, especially junior 
students, in understanding complex texts and developing their literacy understanding. The seniors 
in the study used ChatGPT as a “text discussion opener”, and the results showed improvements 
in listening and critical reading skills. 

This research aims to examine the potential, challenges, and strategies in optimizing the 
results of ChatGPT as a literacy medium that can shape reading habits in the era of artificial 
intelligence. With a strong theoretical foundation and an experiential case study approach in 
various types of students in the 21st century. This research seeks to contribute to the 
development of literacy practices in the digital era, literacy must be returned to its essence as a 
process of liberating the mind, not just a tool to absorb information. Through reading 
habituation supported by AI technology, literacy education will be more adaptive to the times 
without losing human values. Therefore, synergy between technology, pedagogy, and education 
policy is needed to make ChatGPT not just a tool, but a partner in creating a literate and 
intelligent learning ecosystem. 

METHOD 

This study employs a qualitative descriptive approach with a case study design to examine 
how ChatGPT can be optimized as a literacy medium to encourage reading habits among 
students in the artificial intelligence (AI) era. A qualitative descriptive approach was selected 
because it enables the researcher to explore participants' experiences, perceptions, and practices 
in using ChatGPT to support reading activities. The case study design allows the phenomenon to 
be examined in its specific educational context through the collection and comparison of 
information from multiple sources. According to Creswell (2018), case study research facilitates 
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an in-depth investigation of a phenomenon within its real-life context using diverse sources of 
evidence. In this study, the primary focus is to understand how students use ChatGPT to access 
reading materials, comprehend information, and support their literacy practices. 

The participants were selected using purposive sampling, a non-probability sampling 
technique in which participants are deliberately chosen based on their relevance to the research 
objectives. This technique was considered appropriate because the study required participants 
who had experience using ChatGPT and could provide information about its use in reading-
related activities. Three students participated in the study and were identified using pseudonyms 
to protect their identities: Participant A, Participant B, and Participant C. These participants were 
selected based on their experience using ChatGPT, their involvement in reading activities 
supported by the platform, and their ability to describe their experiences and perceptions. The 
selection was intended to obtain information-rich accounts rather than to achieve statistical 
representativeness. Consequently, the findings are interpreted within the context of the selected 
case and are not intended to represent all students who use ChatGPT. 

The study used both primary and secondary data. Primary data were obtained through 
interviews with the three participants and observations of their practices when using ChatGPT 
for reading-related activities. The interviews explored participants' experiences, purposes for 
using ChatGPT, strategies for understanding reading materials, perceived benefits, and difficulties 
encountered during the process. Observations focused on how participants interacted with 
ChatGPT, formulated prompts, accessed explanations, and used the generated responses to 
support their reading activities. Secondary data were obtained from relevant ChatGPT 
conversation records produced or managed by the participants, together with supporting 
academic literature on literacy, reading habits, digital learning, and the use of artificial intelligence 
in education. The conversation records were examined as documentary evidence of actual 
interactions with ChatGPT and were compared with the interview and observation findings. 

Data collection was conducted through three complementary procedures. First, semi-
structured interviews were used to obtain detailed descriptions of participants' experiences and 
perspectives. This format provided a consistent focus across interviews while allowing follow-up 
questions to clarify relevant responses. Second, observations were conducted to identify patterns 
in participants' interactions with ChatGPT during reading-related activities. Third, documentary 
analysis was undertaken to examine selected conversation records and identify how ChatGPT 
was used to explain unfamiliar concepts, clarify information, and support comprehension. 
Combining these techniques enabled the researcher to compare what participants reported with 
their observed practices and the documentary evidence available. 

The collected data were analyzed using the interactive model of qualitative data analysis 
developed by Miles, Huberman, and Saldaña (2014). The model consists of three interconnected 
activities: data condensation, data display, and conclusion drawing and verification. These 
activities were conducted iteratively throughout the analysis rather than as strictly sequential 
stages. The first stage, data condensation, involved selecting, organizing, coding, and 
summarizing information relevant to the research questions. Interview transcripts, observation 
notes, and ChatGPT conversation records were reviewed to identify meaningful information 
concerning reading practices, comprehension support, perceived usefulness, and challenges 
associated with ChatGPT use. Similar statements and observed behaviors were grouped into 
preliminary codes, which were subsequently organized into broader categories. 

The second stage, data display, involved organizing the coded information into descriptive 
summaries and comparative matrices. The information from each participant was compared 
across interviews, observations, and documentary records to identify recurring patterns, 
similarities, and differences. This stage helped the researcher examine how ChatGPT supported 
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reading activities, which features participants considered useful, and what limitations emerged 
during its use. 

The third stage, conclusion drawing and verification, involved interpreting the identified 
patterns in relation to the research objectives and relevant literature. Preliminary conclusions 
were examined against the available interview data, observation notes, and conversation records 
to determine whether the interpretations were adequately supported by the evidence. 
Contradictory or inconsistent information was also considered to avoid relying exclusively on 
positive accounts of ChatGPT use. Through these interconnected stages, the analysis developed 
from raw qualitative data into evidence-based findings regarding the potential of ChatGPT as a 
literacy medium for developing reading habits. 

To strengthen the credibility of the findings, the study employed data triangulation by 
comparing information obtained through interviews, observations, and documentary analysis. 
The comparison was intended to identify areas of convergence and divergence across the data 
sources. The researcher also maintained a clear connection between the collected evidence, the 
coding process, the resulting categories, and the final interpretations. This procedure supported a 
more systematic and transparent analysis of the participants' experiences. 

Ethical considerations were addressed by protecting participants' identities through the use 
of pseudonyms and limiting the reporting of personally identifiable information. The use of 
ChatGPT conversation records was also treated carefully to protect personal information 
contained in the documents. Participants' statements and recorded interactions were interpreted 
in their research context and were not used to make claims beyond the evidence collected. These 
measures were intended to preserve confidentiality and support responsible qualitative research 
practices. 

The method section describes the steps that were passed in executing the research or study. 
Therefore, it is necessary to show in detail to the reader why the method used is reliable and valid 
in presenting research findings. The research methods section should be able to explain the 
research methods used, including how the procedures are implemented, an explanation of the 
tools, materials, media or instruments used, an explanation of the research design, population and 
sample (research targets), data collection techniques, instrument development, and technique of 
data analysis. Writing subtitles in the method should be included in the paragraph instead of 
bullets, or numbering. For qualitative research such as classroom action research, case studies, 
etc., it is necessary to add the presence of researchers, research subjects, and informants who 
helped along with ways to explore research data, location and duration of research as well as a 
description of checking the validity of research results. 

RESULT AND DISCUSSION 

Result  

The findings indicate that the use of ChatGPT has influenced how students access and 
understand academic information. Participants described ChatGPT as a convenient tool for 
obtaining explanations and completing initial stages of academic tasks. However, their 
experiences also revealed that quick access to information did not always lead to a comprehensive 
understanding of the material. 

Participant A, a seventh-semester student, explained that ChatGPT had become one of the 
first tools used when working on university assignments. The participant stated: 
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“Now if I have a lecture assignment, I often go straight to ChatGPT. It is very helpful 
because the answer comes out quickly. But sometimes I realize, if I just read the results without 
opening another book or journal, I don't understand the details” (Interview, June 12, 2025). 

This account illustrates a distinction between obtaining information efficiently and 
developing a deeper understanding through sustained reading. The participant acknowledged that 
ChatGPT provided convenient explanations but recognized the limitations of relying exclusively 
on its responses. 

A similar concern emerged from Participant B, a fourth-semester student, who highlighted 
difficulties in determining the accuracy and academic credibility of information generated by 
ChatGPT: 

“ChatGPT is good for helping to understand the material. But if the lecturer asks for a 
clear reference, I am still confused because AI does not always provide an accurate source” 
(Interview, June 13, 2025). 

Participant C, a third-semester student, also described how access to summarized 
information could reduce the motivation to read original academic texts. The participant 
explained: 

“Sometimes I get lazy to read books. Because with ChatGPT, everything has been 
summarized. But during class discussions, it turned out that I had a bit of trouble developing 
ideas” (Interview, June 14, 2025). 

These interview accounts identify three recurring issues in the participants' experiences: the 
convenience of obtaining academic information, the difficulty of verifying its credibility, and the 
possibility that dependence on summarized responses may limit engagement with longer texts. 
The findings suggest that students' experiences with ChatGPT involve both opportunities for 
understanding academic material and challenges in maintaining independent reading practices. 

The participants also described ChatGPT as a tool that could help them approach 
unfamiliar or complex academic topics. Its explanatory responses allowed them to obtain an 
initial overview before consulting more detailed references. 

Participant A described this practice as follows: 

“If I am confused about the lecture material, I usually ask ChatGPT first. The answer is 
easier to understand, so after that I can look for a more detailed book or journal” (Interview, 
June 12, 2025). 

This account suggests that ChatGPT can function as an initial learning resource that helps 
students identify and understand key concepts before engaging with more comprehensive 
academic literature. 

Participant B similarly described using ChatGPT to obtain a summary before reading 
journal articles: 

“I like to use ChatGPT because it can give you a quick summary. But after that, I usually 
keep opening journal articles, so that they are more complete and I can quote them in 
assignments” (Interview, June 13, 2025). 
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The participant's experience demonstrates a pattern in which AI-generated summaries are 
used to support, rather than entirely replace, subsequent reading. By obtaining an initial 
explanation, students may find it easier to identify relevant information in academic publications. 

Nevertheless, the participants recognized the limitations of AI-generated responses. 
Participant C stated: 

“ChatGPT answers are helpful, but sometimes there is no source. So I still have to check 
again in journals or books to be more sure” (Interview, June 14, 2025). 

The participants' accounts therefore reveal different ways of engaging with ChatGPT. 
While its explanations can make academic content more accessible, the participants also identified 
the need to consult original references and verify the information provided. These experiences 
indicate that the educational value of ChatGPT depends partly on how students incorporate its 
responses into their reading activities. 

The findings identify the use of AI-generated summaries followed by more extensive 
reading as one strategy employed by the participants. This practice involves using ChatGPT to 
understand the general outline of a topic and then consulting books, journals, or scientific articles 
to obtain more detailed explanations. 

Participant A explained: 

“Usually I look for a summary in ChatGPT first so that I understand the outline, then I 
open a book or journal to make it more complete” (Interview, June 12, 2025). 

Participant B also described using additional academic references when completing 
university assignments: 

“When it comes to college assignments, I don't just use AI. After getting a brief 
explanation, I looked for another original reference so that I could quote it” (Interview, June 13, 
2025). 

These accounts indicate that the participants recognized the importance of moving beyond 
preliminary explanations and consulting original academic sources. Such practices can provide 
opportunities to compare explanations, identify supporting evidence, and develop a more 
complete understanding of a subject. 

Participant C reported that lecturers' requirements to include journal references also 
encouraged further reading: 

“My lecturers usually allow me to use ChatGPT, but I still have to include journal sources. 
So I'm used to reading more than one reference” (Interview, June 14, 2025). 

This statement highlights the potential role of academic assignments in directing students 
toward more extensive reading. When students must support their work with credible references, 
they have a reason to examine sources beyond AI-generated responses. 

The findings suggest that reading habits can be supported when ChatGPT use is 
accompanied by activities that require students to consult, compare, and evaluate academic 
literature. However, the extent to which these practices develop into consistent long-term reading 
habits requires further investigation beyond the experiences reported in this case study. 
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The participants' experiences revealed both potential benefits and risks associated with 
using ChatGPT for academic literacy. The perceived benefits included easier access to 
explanations, assistance in understanding unfamiliar material, and support in identifying topics 
for further reading. Participant A explained that shorter and more accessible explanations could 
encourage the participant to search for additional sources when dealing with difficult lecture 
material (Interview, June 12, 2025). 

At the same time, dependence on immediate responses could reduce the motivation to 
engage with original academic texts. Participant B acknowledged this risk: 

“Sometimes I get too quickly satisfied with the answers from AI. Finally, I was lazy to open 
a book or a long article because I felt that the answer was enough” (Interview, June 13, 2025). 

This statement illustrates how convenience can become a barrier to deeper reading when 
students regard AI-generated responses as sufficient for completing an academic task. It also 
indicates that the usefulness of ChatGPT does not automatically translate into improved reading 
engagement. 

The participants further emphasized the need to verify information. Participant C explained 
that responses without identifiable references required additional checking through books and 
journals (Interview, June 14, 2025). This concern was consistent with the participants' accounts 
of using ChatGPT as an initial source of explanation rather than as the final authority for 
academic information. 

Taken together, the findings show that ChatGPT can support students' access to academic 
knowledge while also creating challenges related to reading persistence, source verification, and 
independent comprehension. The participants' experiences point to the need for literacy practices 
that combine the accessibility of AI-generated explanations with sustained engagement with 
reliable academic literature. 

The findings indicate that the participants viewed ChatGPT as a supporting tool for 
understanding academic concepts, generating initial ideas, and identifying directions for further 
reading. Their accounts suggest that the platform was most useful when its responses served as 
the beginning of a learning process rather than the final product. 

Participant A described ChatGPT as a preliminary learning resource: 

“If I use ChatGPT, it is usually to understand the initial concept. For example, the theory 
of digital literacy. But after that, I kept reading journals to go deeper. So I think ChatGPT is like a 
gateway to learning, not the end goal” (Interview, June 12, 2025). 

Participant B similarly explained: 

“I think ChatGPT is good for brainstorming, especially if you are confused about where to 
start. But for paper assignments, I always double-check with a clear source. So I think of 
ChatGPT as an initial draft that I have to develop” (Interview, June 13, 2025). 

Participant C emphasized the importance of critical evaluation when using the platform: 

“ChatGPT can be an effective 21st century literacy tool, as long as students are not lazy to 
verify. Precisely with ChatGPT, students can learn to compare sources and get used to reading 
more. The challenge is how do we educate students to not only accept raw information, but to be 
able to analyze it critically” (Interview, June 14, 2025). 



AT

These accounts suggest that the participants recognized the importance of combining AI
assisted learning with independent reading and information verification. In this context, 
ChatGPT was perceived as a tool for initiating inquiry, while further 
evaluation remained necessary for developing a more comprehensive understanding of academic 
topics. 

 

Figure 1 Qualitative Findings on ChatGPT and Student Reading Practice

Figure 1 illustrates the key themes identified in the 
findings indicate that ChatGPT can support initial understanding and facilitate access to academic 
information when students proceed to read original sources and verify the information obtained. 
However, when students regard AI
engaged with academic texts and encounter difficulties in verifying information or developing 
their own ideas. These findings suggest that the contribution of ChatGPT to student literacy 
depends on how its use is integrated with independent reading and critical evaluation.

Discussion 

The findings illustrate a central tension in digital literacy: the same technology that makes 
academic information more accessible may also encourage superficial
rely excessively on summarized responses. The participants' experiences show that ChatGPT can 
simplify the initial stages of reading, particularly when students encounter unfamiliar concepts. 
However, easier access to explanations
arguments in depth or can independently develop ideas from the material they read.

This finding is consistent with the concern raised by Nasrullah (2023) regarding the 
challenges of critical literacy in 
receive immediate answers, they may be less inclined to examine the reasoning, evidence, and 
context underlying those answers. The experience described by Participant A, who recognized 
difficulty understanding details without consulting books or journals, illustrates this distinction 
between immediate comprehension and deeper academic understanding.

Similarly, the experience reported by Participant C suggests that dependence on 
summarized content may affect students' ability to elaborate ideas during academic discussions. 
This observation supports the argument that reading literacy involves more than obtaining 
information. Students must engage with arguments, identify relationships between concepts, and
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develop interpretations through sustained interaction with texts. Fauzi and Nurhadi (2022) 
emphasize the need to develop students' capacity to evaluate and manage information critically 
rather than accept digital content without further examination. Nevertheless, the findings do not 
establish that ChatGPT necessarily reduces students' reading habits. Instead, they indicate that its 
influence depends on how students use the platform and whether their learning practices include 
further reading. ChatGPT may encourage shallow engagement when its responses replace 
original texts, but it may also facilitate more purposeful reading when students use its 
explanations to prepare for a deeper examination of academic literature. 

The participants' accounts indicate that ChatGPT can function as an entry point to digital 
literacy by helping students approach complex material through accessible explanations. 
Participants A and B described using the platform to obtain an initial understanding before 
consulting books or journal articles. This pattern suggests a complementary relationship between 
AI-assisted explanations and conventional academic reading. Rahman (2023) discusses the 
potential of ChatGPT to facilitate access to information and support learning activities. The 
present findings provide contextual evidence of how this function may operate in students' 
reading practices. By obtaining an initial explanation, students may be better prepared to identify 
relevant concepts and formulate questions when reading more complex sources. 

However, digital literacy requires more than the ability to access and understand online 
information. It also involves assessing credibility, examining evidence, comparing different 
accounts, and identifying unsupported claims. Participant C's concern about responses without 
clear references demonstrates the importance of these evaluative skills. This result is consistent 
with the perspective presented by Fadhilah (2021), which emphasizes the importance of 
evaluating information credibility in digital environments. The implication is that ChatGPT 
should not be treated as an independent guarantee of accuracy. Instead, students should use its 
responses as provisional explanations and assess their reliability against identifiable academic 
sources. 

The findings also suggest that the effectiveness of ChatGPT as a literacy medium should be 
evaluated through students' subsequent reading practices, not merely through the speed or 
accessibility of its answers. A student who reads an AI-generated summary and then examines the 
original academic text engages in a different learning process from a student who submits the 
summary without further verification. One recurring pattern in the findings is the use of 
ChatGPT summaries followed by reading from original academic sources. This approach can be 
described as a double-reading strategy because students engage first with a preliminary 
explanation and subsequently with a more comprehensive text. 

The experiences of Participants A and B demonstrate how this strategy may support the 
transition from introductory understanding to deeper engagement. An initial explanation can help 
students identify the main concepts, while subsequent reading enables them to examine 
supporting evidence, understand theoretical details, and construct their own arguments. This 
process may also create opportunities for students to compare the AI-generated explanation with 
the original source. The strategy is consistent with the concept of blended literacy discussed by 
Siregar (2022), which emphasizes the relationship between digital literacy and engagement with 
conventional written materials. Rather than positioning AI-assisted reading and academic reading 
as competing practices, the strategy integrates them into a broader learning process. 

Nevertheless, obtaining a summary before reading an original text is not sufficient by itself 
to establish a lasting reading habit. Reading habituation requires repeated engagement over time, 
and the current findings primarily describe the participants' reported practices and perceptions. 
Further research would be needed to determine whether the strategy leads to sustained increases 
in reading frequency, reading duration, or comprehension. 



Optimizing ChatGPT as a Means of  Digital Literacy for 21st Century Students  

AT-TAJDID - Jurnal Ilmu Tarbiyah, Volume 2, Issue. 2, 2025, pp. 105-122  115 
 

The role of lecturers is also relevant. Participant C's account indicates that assignments 
requiring journal references encouraged engagement with multiple sources. This suggests that 
lecturers can structure learning activities in which ChatGPT supports initial exploration but 
cannot substitute for evidence-based academic work. For example, assignments can require 
students to identify an AI-generated claim, locate a relevant academic source, compare the two 
accounts, and explain any differences. Such tasks directly connect the use of AI with critical 
reading and evidence evaluation. 

The study identifies opportunities to make academic information more accessible and to 
help students begin reading subjects that initially appear difficult. Interactive explanations may 
reduce barriers to understanding unfamiliar terminology and allow students to clarify concepts 
before reading more advanced material. These affordances may support motivation to explore 
academic topics, as reflected in Participant A's account. However, the findings also identify risks 
associated with excessive reliance on immediate answers. Participant B's experience illustrates 
how satisfaction with an AI-generated response may discourage further reading. This issue is 
particularly relevant when students interpret fluency and apparent completeness as evidence of 
accuracy. 

Dwivedi et al. (2023) discuss the opportunities and challenges presented by generative AI 
across different contexts. In the context of student literacy, these opportunities should be 
considered alongside the need for critical evaluation and responsible use. The participants' 
experiences suggest that the educational value of ChatGPT depends on whether students 
maintain responsibility for checking information and developing their own understanding. Source 
verification is therefore a central component of AI-supported literacy. Students should check 
bibliographic details, examine original publications, and avoid citing references they have not 
consulted or cannot verify. They should also recognize that generated explanations may omit 
relevant qualifications or present information without sufficient evidence. 

The findings do not demonstrate that all students will experience these risks in the same 
way. The study involves three participants, and their accounts provide contextual insights rather 
than statistically generalizable evidence. The results should therefore be understood as an 
exploration of possible benefits and difficulties within the case under investigation. 

The findings suggest that optimizing ChatGPT for twenty-first-century literacy requires a 
shift from answer-oriented use to inquiry-oriented learning. Rather than using the platform 
exclusively to obtain completed responses, students can use it to generate preliminary 
explanations, identify unfamiliar concepts, formulate questions, and determine which topics 
require further investigation. 

This approach is consistent with the framework presented by Fadel et al. (2015), which 
emphasizes skills associated with critical thinking, creativity, communication, and collaboration. 
These skills require students to do more than receive information. They must analyze 
information, evaluate its relevance, develop arguments, and communicate conclusions supported 
by evidence. The participants' accounts also reinforce the view that ChatGPT-generated content 
should serve as a starting point rather than a substitute for academic reading. Participant A used 
ChatGPT to understand initial concepts, while Participant B described checking its responses 
against identifiable sources. Participant C emphasized the importance of verification and 
comparison. Together, their accounts suggest that AI-supported literacy can be organized around 
a cycle of initial explanation, independent reading, source comparison, and critical interpretation. 

The educational implication is that students need explicit guidance on how to evaluate AI-
generated information and integrate it responsibly into academic work. Lecturers can support this 
process by designing assignments that require primary-source consultation, evidence-based 
argumentation, and reflection on discrepancies between AI-generated responses and published 
literature. These practices can preserve the accessibility of ChatGPT while maintaining the 
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academic value of independent reading. ChatGPT should therefore be understood as a 
supplementary literacy medium whose educational contribution depends on students' reading 
strategies and critical judgment. Its use becomes more consistent with twenty-first-century 
literacy when students actively verify, compare, interpret, and develop the information they 
receive, rather than accepting generated responses as final and authoritative answers. 

The discussion section aims to: (1) answer the problem formulation and research or study 
questions; (2) shows how the findings were obtained or found; (3) interpret the findings; (4) 
linking research findings or studies with established knowledge structures; and (5) bring up new 
theories or modifications to existing theories, by comparing the results of previous studies that 
have been published in reputable journals. 

In answering the formulation of the problem or research questions, the results of the study 
must be concluded explicitly regarding previous research. Interpretation of research findings or 
studies can be done using empirical logic based on existing theories or previous research results 
in reputable journals both international and national, while findings in the form of reality in the 
field are integrated or linked to the results of previous studies or with existing theories. For this 
purpose, the author is required to refer to international journals (Scopus) and national journals 
(Sinta). In bringing up new theories, old theories can be confirmed or rejected by the author, 
some may need to modify theories from old theories, and reference the results of research or 
studies used by the author, must reference the last 10 (ten) years. 

The discussion section is expected to contribute and new colors for the development of 
science. Therefore, the authors are expected to pay special attention to ensure that the discussion 
is written is an important part of the entire contents of the article, which can improve the quality 
of science in the field of educational management science. Articles are written in Tarbawi: Jurnal 
Keilmuan Pendidikan, social, budaya, dan keagamaan ranging from 5000 to 8000 words or 
equivalent to 15 to 20 pages according to the provisions in this template. 

CONCLUSION 

This study found that ChatGPT can serve as a supporting medium for student literacy by 
providing accessible explanations, simplifying unfamiliar concepts, and helping students identify 
topics for further reading. Interviews with the three participants revealed that ChatGPT was 
often used to obtain an initial understanding of academic material before consulting books and 
journal articles. However, the findings also highlighted several challenges, including the risk of 
dependence on AI-generated summaries, difficulties in verifying information, and reduced 
engagement with original academic texts when students considered AI responses sufficient. 
These findings indicate that the contribution of ChatGPT to reading practices depends on how 
students integrate its use with independent reading and critical evaluation. 

The study identifies a double-reading strategy as a potential approach to optimizing 
ChatGPT for reading habituation. Through this approach, students first use ChatGPT to obtain 
an overview of a topic and subsequently examine credible academic sources to verify 
information, deepen their understanding, and develop their own arguments. Nevertheless, the 
participants' experiences do not establish that this strategy automatically produces sustained 
reading habits. Its effectiveness depends on students' continued engagement with academic 
literature and their willingness to evaluate AI-generated information critically. 

Teachers and lecturers also play an essential role in optimizing the educational use of 
ChatGPT. Rather than simply permitting or prohibiting AI use, educators need to design learning 
activities that require students to verify AI-generated claims against credible academic sources, 
compare explanations with original publications, and develop evidence-based arguments in their 
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own words. Assignments may require students to identify the sources supporting an AI-generated 
response, evaluate the accuracy of its claims, and explain any discrepancies between the response 
and the academic literature. Such pedagogical designs position ChatGPT as a starting point for 
inquiry rather than a substitute for independent reading and critical thinking. 

Since this study involved three student participants, the findings provide contextual insights 
into their experiences rather than statistically generalizable conclusions about all students. Further 
research involving more diverse participants and systematic measures of reading frequency, 
reading comprehension, and source-evaluation skills would help establish how AI-assisted 
reading practices relate to longer-term literacy development. ChatGPT can therefore contribute 
to twenty-first-century literacy when its accessibility is combined with sustained reading, source 
verification, and pedagogical practices that strengthen students' intellectual independence. 
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